	Independent Review of the Primary Curriculum - Call for Evidence

Response Form

The closing date for responses is: 30 April 2008
Your comments must reach us by that date.
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THIS FORM IS NOT INTERACTIVE. If you wish to respond electronically please use the online or offline response facility available on the Department for Children Schools and Families e-consultation website (http://www.dcsf.gov.uk/consultations).
The information you provide in your response will be subject to the Freedom of Information Act 2000 and Environmental Information Regulations, which allow public access to information held by the Department. This does not necessarily mean that your response can be made available to the public as there are exemptions relating to information provided in confidence and information to which the Data Protection Act 1998 applies. You may request confidentiality by ticking the box provided, but you should note that neither this, nor an automatically-generated e-mail confidentiality statement, will necessarily exclude the public right of access.

	Please tick if you want us to keep your response confidential.
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	Name
	Rick Weights (Chair, Primary Committee)

	Organisation (if applicable)
	The Historical Association

	Address:
	59a Kennington Park Road

London

SE11 4JH


If your enquiry is related to the policy content of the review you can contact Colin Seal on:

Telephone: 020 79256777

e-mail: colin.seal@dcsf.gsi.gov.uk 

Please tick one box that best describes you as a respondent:
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	Teacher
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	Parent
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	Governor

	    X
	Professional Association/Professional Body
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	Teacher Union
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	Early Years Professional
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	Local Authority
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	Other (please specify)
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	Please Specify:

This is the formal and official response representing the views of the Historical Association, and has been drafted by members of their Primary Committee.


	


Questions 1a to 1e refer to Aspect 1: Curriculum Design and Content
1 a) In relation to the curriculum what is it reasonable to expect schools to provide and manage within the statutory time requirements of the primary school day?
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	Comments:

Primary schools need a modified Framework that supports the development of a less prescriptive and more flexible National Curriculum that draws upon subjects (such as History), and promotes their core principles and values. Such a curriculum can be managed within statutory time requirements, if subject inputs are planned in parallel at national and local level. The Framework should set broad curriculum aims and lay down procedural principals (rather than rules) so that practitioners can realize its aims in ways that are sensitive to children’s needs and contexts. This will open a space for teachers and teaching assistants to play a more generative role in curriculum planning and development, at both school and local area levels.

History can provides the temporal dimension to the curriculum that complements the role of other Arts & Humanities disciplines, in particular the spatial and spiritual contributions of Geography and Religious Education. Such subjects are tools for learning, both in terms of content [substantive knowledge] and their discrete skills, protocols, procedures and concepts [syntactic knowledge]
This new Framework should support ECM outcomes for every child through a curriculum which balances the economic, moral and cultural purposes of education – and places children’s rather than a subject’s needs at its heart.

As a subject area, history holds a vital position within our curriculum, and it can be a vehicle that is used effectively to promote a sense of citizenship and identity in children as well as developing key skills that can be applied across many areas of the curriculum. Ofsted recognised this in the document ‘History in the balance’ (2007), when it requested that changes in the curriculum should “ensure the history curriculum reflects the principles of Every Child Matters, providing young people with the historical knowledge and skills to understand the world in which they live and prepare them for adulthood.”
The curriculum framework should prioritise development of core high level skills, knowledge and understanding that can be applied by teachers at a level in accord with their own local context. 


	


1 b) Should primary pupils continue to be introduced to all the subjects of the National Curriculum from Year 1?
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	Comments:

The Foundation Stage Curriculum offers educators a cohesive framework through which to help children learn about themselves and the world around them. In it, links are made between learning opportunities and are grounded in first-hand experience. This is a relevant and appropriate starting point, and Key Stage 1 experiences should build effectively on it. The key elements and skills from the subjects of the National Curriculum should progressively enable practitioners and children to extend learning from the Foundation Stage. They should be grounded in the skills, protocols, processes and concepts that will allow them to access specialist knowledge of specific subjects in later academic life.
From the perspective of history, our evidence suggests that it offers excellent opportunities for linking and dovetailing with other areas of learning, and important access for children to concepts and high level thinking skills and second order concepts that are most easily available through history (e.g. chronology and change over time, the growth of community identities, making judgements about evidence).  A primary curriculum based on ‘areas of learning’ that are sophisticated learning tools can encompass historical enquiry in an holistic way. The Curriculum Guidance for the Foundation Stage DfEE/QCA 2000) illustrates how this can be done. 

Care must be taken to ensure that the rigour of a subject discipline is not lost or diluted. The key areas of this early curriculum should allow for the progressive development of skills that will remain important throughout a child’s learning journey.



	


1 c) What should be the position of science and ICT within the primary curriculum? 
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	Comments:

ICT is a fundamental tool that children must learn to use in order to participate in a technologically-rich (and rapidly changing) world. ICT should be embedded within subjects as learning tools – data handling, management and expression of understanding are all ICT rich and even dependent areas of intellectual activity. Children should be empowered to turn to ICT as a method to enhance their learning in other areas of learning. There are a great many opportunities in history, for example, which children can now access as a result of ICT developments e.g. graphical reproductions, shared artefact images etc. The use of ICT to enhance learning should therefore be more explicit within the National Curriculum Programmes of Study or their eventual successor.

The key principles of scientific enquiry (observation, investigation, problem-solving, planning, predicting and evaluating evidence) are equally applicable and central to other disciplines and fit especially with parallel principles in historical enquiry.  Both are well placed to fit into a curriculum that encourages development across different areas of learning.


	


1 d) Should some of the Early Years Foundation Stage areas of learning and development, and pedagogy, be extended into the primary curriculum?
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	Comments:

There is a strong case for the excellent aspects of learning from the EYFS to be extended through the primary curriculum, so long as these pass two tests.  The first is that the key procedural principles upon which learning about history are accessed from the earliest age. The second is that children must have the chance, throughout the primary curriculum, to learn about times and cultures that are distant to their own – as well as to have a thorough grounding in the history, geography and culture of the communities they live in and see around them.  Given these provisos, a primary curriculum based on ‘areas of learning’ could be a strong model that appropriately links the key areas of subject understanding with child development. The Curriculum Guidance for the Foundation Stage DfEE/QCA 2000) illustrates how this can be done. Case studies (Cooper, H, Primary History (2004); Cooper, H, (2007)) apply the guidance to practice in historical contexts.  Any development in this area must be part of a wider development of schools, and should be explicitly linked to CPD and additional guidance.  There can be no curriculum development without teacher, and teacher assistant development.


	


1 e) What is case and scope for reducing prescription and content in the programmes of study?
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	Comments:

The current National Curriculum has to be made more flexible and responsive to changes in the world around us, more relevant to local need and crucially, be focused upon the 5 outcomes of Every Child Matters. In this way, the curriculum can grow and will stay inclusive and appropriate for children at any specific time. The current programmes of study are over-prescriptive and this has inhibited their ability to remain relevant in our changing world and to answer community and children’s needs. Schools are advised to teach content that is prescribed to them rather than content that is sometimes of more local and immediate importance. The current content has become fragmented so that it does not promote a clear and thorough chronological understanding (Ofsted, ‘History in the balance’ (2007)). 
The Historical Association argues that there should be core principles from which teachers and schools can develop content to suit their need. These should reflect and promote the democratic values by which we live as members of society i.e. promote the freedom of individuals to make informed choices of life style, equal opportunities to live lives they have reason to value, and a socially just distribution of educational goods. This implies that the over-riding purpose of education is to enable all pupils to choose a way of life they value and have reason to value. The principles should have the excellent values of the ECM agenda as their foundation and allow children to grow as responsible citizens within their local and wider communities. There is a danger that the essence of subjects could be lost by constructing programmes of study in this way, and therefore the gains of the last 20 years be lost.  It is crucial to take account of subject expertise in the planning of a new curriculum. This can be done in a way that builds upon development of the whole child rather than development of prescribed subject knowledge.


	


Questions 2a and 2b relate to Aspect 2: Reading, writing and numeracy
2 a) How might schools be enabled to strengthen their focus on raising attainment in reading, writing and numeracy?
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	Comments:

Strong progress made through the Primary Strategies sometimes appears to be at odds with the National Curriculum and the links between these and the subjects needs to be tighter if they are to succeed in raising standards. For instance, the valiant but essentially failed attempts to increase the attainment of boys need to be planned into both the national curriculum and teaching strategies. The revisions in the Literacy and Numeracy Strategies encourage this, and time should be given to schools to evaluate their impact. 

There should be a more effective use made of cross-curricular approaches that allow other subjects to enhance development in reading, writing and numeracy. For example, history is extremely well placed to contribute to development in inference and deduction skills in reading, and through the investigation of different genres in writing. These areas could be more explicitly identified as a way to raise standards so that schools do not feel the need to develop skills in individual subjects independently. However, history cannot become merely a ‘bolted on’ attachment to other subject areas, as it is only by studying key history skills in a dedicated and rigorous way that children will be able to utilise them within the context of another subject.


	


2 b) What can be done to ensure that these vital subjects are taught thoroughly and systematically, and fully integrated within all areas of the curriculum?
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	Comments:

The progression identified within the National Strategies needs to be strengthened by aligning it more closely with the Programmes of Study. Currently, there appears to be some tension between the Strategies and the National Curriculum. These must become more closely aligned.
The key skills of the core subjects can be linked most effectively with other curriculum areas, but the best ways to exploit this form of integration needs to be more specifically articulated within the Programme of Study or its accompanying advice.



	


Question 3 refers to Aspect 3: Modern Foreign Languages
3 What are the best ways of introducing a modern foreign language as a compulsory requirement of the curriculum at Key Stage 2 as recommended by Lord Dearing's Languages Review?
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	Comments:

Young children should be exposed to modern foreign languages in a way that stimulates interest and paves the way for future learning and development. This is not necessarily through a rigid and disciplined progression, but rather through an exposure to the skills and experiences that will be beneficial for future learning. The most important factor appears to be the creation of a positive attitude and appreciation of the language and cultural differences of other countries.



	


Questions 4a and 4b refer to Aspect 4: Personal Development
4 a) What are the personal, social and emotional capabilities that children need to develop through their schooling?
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	Comments:

Children need to develop the confidence to act as independent learners, equipped to appropriately attempt any challenge that they encounter. In order to do this they need to have a high self-esteem and a successful and strong personal ethos. They need to develop a sense of identity so that they understand the area and community in which they are growing, and appreciate their place within that community. They also need to develop a strong set of social skills that allows them to work with and alongside others, and to operate as good members of a community. As children grow, they encounter life experiences that expose them to a wide range of emotions. They should be well-equipped to deal with these emotions personally and need to develop an acute level of understanding in order to help others deal with them at the appropriate level. Schools have a vital role in the development of these skills.


	


4 b) What is the most appropriate framework for achieving greater integration of these capabilities throughout the curriculum?
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	Comments:

The statutory element and the supporting advice for the National Curriculum should make explicit recommendations and demands that schools should develop these skills with young children. This must be done sensitively and within the context of the school and its immediate community. If these skills are deemed to be important in the development of young learners they need to be put at the heart of the curriculum. The excellent materials that are available to schools on a currently non-statutory basis, such as the Primary Strategy SEAL resources, would then have a much firmer and more legitimate basis within the taught curriculum.


	


Questions 5a and 5b refer to Aspect 5: Transition and progression
5 a) How might schools make best use of the information available about prior learning, and information from parents and other professionals working with children, to secure optimum continuity and progression for all children from the Early Years Foundation Stage onwards, paying particular attention to the key transition points?
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	Comments:

The current History curriculum has a well-established progressive framework in terms of skills, processes and concepts. The structure is already in place for the evolutionary development of a primary curriculum that draws upon the enhancement and development of an enquiry led, skills based approach to the historical dimension of the curriculum. There is much scope for developmental projects such as the HA ‘transitions project’ to operate between stages of the curriculum (Wrenn, Primary History 2007). These effectively address continuity of pedagogy and provision between different settings and enable moderation of standards. Through working collaboratively, teachers and schools are able to work with each other to ensure smoother progression of learning for children.
Whilst it is difficult for the curriculum to identify ways in which schools should work together, there is much that can be taken from the key findings of these projects. By working on standardised, specifically designed common curriculum elements between different educational stages, schools should secure more effective transitions for children. This will broaden the understanding of teachers so that they have a deeper appreciation of where children have come from and where they are going in their stages of development, in terms of personal, social and academic progression.


	


5 b) What are the options for providing more choice and flexibility in start dates for children entering primary school, especially summer-born children?
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	Comments:

In order for children to thrive as independent, confident learners, they should be allowed to enter the school Reception Year when they are emotionally and developmentally ready. The judgement of this date must be reached through collaboration between parents and professionals. Entering school too early can be detrimental to a child’s self-esteem and this could have a negative effect upon their future learning. 


	


6 Do you have any other comments or contributions to make?

	[image: image24.png]



	Comments:

History holds a unique place within our curriculum in helping shape a feeling of personal, regional and national identity and the sceptical, enquiring frame of mind that is crucial to citizenship in liberal democracies. Through studying history, children learn to read, analyse and interpret a vast range of information and evidence that is available in many different formats in today’s media-rich society. History helps children to develop vital key life skills that can be applied across a range of situations. It can work effectively with other subjects contextually and developmentally (Hoodless, P, Primary History (2008)). As such, it allows children to appreciate and understand the context in which they are living and growing – where they came from, how things have changed, and how this relates to their place in society. This is extremely important in securing identity and key elements of citizenship, and makes significant contributions to the core values of Every Child Matters. 
There has been much research into the contribution that history can make to understanding citizenship and identity, especially through the work of Hilary Claire (see Claire, H. Learning and Teaching about Citizenship Through History in the Primary Years, Leading Primary History (2005), The Historical Association; also Harnett, P, Primary History (2007)). The Historical Association’s journal ‘Primary History’ Issue 46 (2007) was devoted to this topic and contains specific details about the role history can play in developing citizenship, controversial issues and identity within the curriculum. The Historical Association’s TEACH project (“Teaching emotive and controversial History 3 – 19” (TEACH 3-19 2007)), funded by the DfES, analysed the contribution that history can make to the teaching of citizenship and controversial issues, and successfully identified the important role that history plays in promoting social cohesion. It recommends proven and successful approaches that enable teachers to tackle these issues in ordinary lessons through rigorous and engaging teaching while at the same time challenging discrimination and prejudice. It found that history teaching is important in enabling children to develop a sense of their own personal identity and their place in the world.
The justification for the place of history in the curriculum is often based on the nature of historical enquiry. Historical accounts require reasoning, based on evaluating evidence, and an acceptance that sometimes we may not know the answer. Historical enquiry requires attempting to understand the values and attitudes of others - people in the past, who lived within different knowledge bases from our own. This process of enquiry can develop reasoning, rational interpretations, empathy, and tolerance. 
The content of history is equally important for it is concerned with people’s behaviour, and with the ways in which people coped with conflicts and constraints, and the reasons for their actions and decisions. The content of the curriculum guides the learning process and helps children understand the world in which they live. It enables pupils to establish a chronology, create a narrative and understand the wider implications (‘the big picture’) of what they have studied. The Programmes of Study should indicate core significant elements of content that children learn in order to promote consistency and cohesion in the curriculum entitlement across different schools and localities, but there should be increased flexibility for schools to be responsive to local need in order to allow children to better understand the world around them.
Working through history, children can develop key areas of understanding in other areas of the curriculum. There have been specific studies into the use of story and the development of historical understanding (Cooper, H, Primary History (2007) and Leading Primary History, the Historical Association (2005); also Bage, G, Primary History 2004, Bage G Narrative Matters 1999), and it is widely accepted that history aids the development of key literacy and communication skills. As it is essentially a subject that is concerned with people and places, it is also appropriate to link development in history to geography (see Blyth, A. (1976) 8-13: Place, Time and Society Curriculum Planning in History, Geography and Social Science). These are not merely thematical links, but are concerned with the cognitive development of the child. It is only through discreet learning within the framework of a subject discipline, though, that children can be empowered to exploit these links fully for themselves.
The Historical Association would welcome a revision of the current Programmes of Study and a development of the current curriculum. Our network of members and associates are willing and able to support any further developments that arise from the recommendations of this Review.



	


Thank you for taking the time to let us have your views. We do not intend to acknowledge individual responses unless you place an 'X' in the box below.

Please acknowledge this reply    x
Here at the Department for Children Schools and Families we carry out our research on many different topics and consultations. As your views are valuable to us, would it be alright if we were to contact you again from time to time either for research or to send through consultation documents?

	X  Yes
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No


Thank you for taking time to respond to this review.
Completed questionnaires and other responses should be sent to the address shown below by 30 April 2008

Send by post to:    Primary Review Secretariat
                              Department for Children Schools and Families
                              2nd Floor
                              Sanctuary Buidlings
                              Great Smith Street
                              London SW1P 3BT 

Send by e-mail to: primary.review@dcsf.gsi.gov.uk 

