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This material enables history teachers to explore the concept of diversity.

Section 1 discusses the concept of diversity and its importance in the history curriculum. It offers guidance on building the concept of diversity into a unit on the movement and settlement of peoples to, from and within the British Isles. Section 2 suggests materials to help teachers review their teaching of diversity together with a list of useful resources.

Section 1 What is diversity?

Teaching cultural, ethnic and religious diversity is one of the requirements of the new key stage 3 programme of study.  The explanatory notes encourage us to study the experience of minority and majority groups. Diversity is not just about race, however, although the colour of someone’s skin is an obvious aspect of diversity. Diversity also includes the immigration and emigration of white Europeans that has formed part of the story of Britain since prehistoric times. Linguistic, social, economic, technological and political differences are other aspects of diversity, as are local and regional history. Diversity is also closely linked to the concept of interpretations of history, because different ethnic and social groups may have contrasting interpretations of past events.

Why should I teach about diversity?

In its simplest form, history is the study of those who lived in the past. It follows that diversity has always been part of history.  People’s experiences in the past have varied according to their ethnicity, class, gender or any other signifier that is used to identify and categorize people. Studying this diversity enables pupils to understand the complexity of the past. 

Our pupils have a right to be taught the history of their country and to understand how they fit into the complex jigsaw which is Britain’s past.  In my inner-city school, for example, the majority of year 11 pupils told us that their parents came from a range of countries. These included, Albania, Ghana, Hong Kong, Ivory Coast, Jamaica, Nigeria, Rwanda, Vietnam and Wales. The personal and family histories of these students form part of British history. Studying the diversity of their own histories helps them understand this and gives them a stake in the curriculum. 

Diversity also has an important part to play in the broader scheme of anti-racist education. Pupils who live in areas where the majority population is white need to understand that the Britain they see around them is not representative of the whole country. Similarly, pupils living in more multicultural areas have a limited experience of Britain. Many of them are quick to make judgements based on their own experiences of living in one area. Moreover, they lack awareness of the diversity of Britain’s past.  It is our role as history teachers to open their eyes to different perspectives. Unless we do this, their understanding of history and the society in which they live in may well be flawed. By enabling them to understand how the composition of the British people has changed from medieval times to the present, we can help them challenge stereotypical beliefs and assumptions about what makes people British and who has the greatest claim to identification with the British flag.  

How can I build diversity into a unit on the movement and settlement of peoples?

The concept of diversity is closely linked with the requirement to teach about “the impact through time of the movement and settlement of diverse people to, from and within the British Isles”. According to the explanatory notes in the programme of study, a unit on movement and settlement of peoples might include an investigation of “the wide cultural, social and ethnic diversity of Britain from the Middle Ages to the twentieth century”, although it is also possible to study diversity in Roman Britain or in the prehistoric period.  An obvious starting point is the Norman Conquest.  This allows the teacher to explain at the outset that diversity is not about race but the story of difference. The unit could also involve, as suggested in the explanatory notes, the study of key individuals. 

Diversity as a key concept in history should flow through the curriculum. It should be used to give structure to enquiries in the same way that concepts such as cause and consequence and significance are used to underpin work. The causes of migration could, for example, form a central building block in the unit. Key questions might focus on how migration has shaped Britain and influenced people’s understanding of identity.  An outcome of the unit should be that “pupils reach an informed understanding of and respect for, their own and each other’s identities.”  

Teaching about movement and settlement can also include a study of the people who have left Britain and why, thereby enabling pupils to examine the similarities and differences between the stories of migrants and immigrants.  Students can be encouraged to compare and contrast experiences and to discuss why some migrants are rejected and others are allowed to “fit in”.  

Many key events in Britain’s past have led to movement of people, either within the country or away from it.  There will be local links for these events, enabling us to link local, national and world history.  There may, for example, be local records listing the names of convicts who were forced to leave during the nineteenth century.  Using local stories will help pupils feel more involved. The themes of war, conflict and persecution, love and romance, poverty and wealth intertwine with these tales of migrants from the past as they do with those of migrants today.   

Section 2  Planning to incorporate diversity unto your curriculum 

Stage 1 Looking at the extent to which you incorporate diversity into your current curriculum

The starting point is to realize that you already teach about diversity in your current curriculum.  Use the chart to consider how you already cover this concept.

	Aspect of Diversity
	Year
	Lesson

	Cultural
	
	

	Ethnic
	
	

	Religious
	
	

	Linguistic
	
	

	Social 
	
	

	Economic
	
	

	Technological
	
	

	Political
	
	

	Regional 
	
	


You could also use the questions below to identify to what extent you already teach about diversity and how you could adjust your present scheme of work.

· Which key events of British history since the medieval period do you already study?  Were these events important in shaping British/English identity?

· Do you teach these key events in ways that enable pupils to explore diversity?  

· Select some of the events you teach about and discuss the following to see if you can increase your focus on diversity.ere minority groups involved in the events? Do they have different stories to tell?  Could you incorporate the stories of minority groups into your teaching?

· Did any of the events cause the movement of people to or from your area? 

· Do different parts of the country tell different stories about any of the events?  

· Can you use your resources to consider the events from different perspectives?  

Does your analysis suggest that you might want to change any aspect of your planning and teaching?

Stage Two Looking at the needs of your pupils

The next stage is to consider your individual pupils.  Fill in the worksheet about them and their attitudes towards diversity.

	What is the greatest influence on your pupils' sense of identity?
	

	What is their view of the world about them?  Where do they get this view from?
	

	Do they have negative thoughts about diversity? 
	

	What misconceptions do they have about diversity and the country they live in?
	

	What does your curriculum do to value the identity of the different pupils in your school? Is it better for some pupils than others? 
	


Stage Three Looking at the movement and settlement of peoples across time

Consider what you already do and how you want to challenge, excite and educate your pupils. Then think of how the story of the movement of diverse people can be told century by century. 

	Period
	Key question 
	Content

	Medieval
	
	

	1500s
	
	

	1600s
	
	

	1700s
	
	

	1800s
	
	

	1900s – pre-World War II
	
	

	post- World War II
	
	


Where can I find resources?

Once you have decided what you want to teach, finding  the hunt for resources will not prove impossible.     More and more accessible resources will be available  on the more recent periods. The internet will be a rich resource.  Free on-line encyclopaedias can be a good starting point and often have references to further reading.  The following websites apply to  some of the  topics you may want to include in a unit.  

http://www.channel4.com/culture/microsites/O/origination/immigration.html
An article discussing the nature of immigration over the last 2000 years of British history which provides a good starting point.

The Black Tudor presence

http://www.rci.rutgers.edu/~engweb/faculty/profiles/documents/bartels2006.pdf
http://www.blackhistory4schools.co.uk/tudors/
Huguenots and Palatines

http://en.wikipedia.org/wiki/Poor_Palatines
http://www.encyclopedia.com/doc/1G1-72435147.html
Transportation

http://en.wikipedia.org/wiki/Penal_transportation
http://www.nationalarchives.ie/topics/transportation/search01.html
Kindertransport

http://www.childrenwhocheatedthenazis.co.uk/index.htm
War brides

www.warbrides.co.uk http://www.bbc.co.uk/liverpool/localhistory/journey/american_connection/burtonwood/intro/facts.shtml
General black history websites 

http://www.blacknet.co.uk/history/
www.youtube.com 

A fantastic resource for short clips from the twentieth century showing migration stories.  

