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Annex 1: All questions
This consultation is about the regulatory aspects of proposed changes to GCSEs taken by students in England.

We would like to know your views on the proposals before we put in place regulatory requirements for reformed GCSEs.

We will publish the evaluation of responses to the consultation later this year. In order for us to evaluate responses properly, we need to understand who is responding and in what capacity. Therefore, however you respond, we will only be able to consider your responses to the consultation questions if you complete the information page.

Details on how to respond are given below.
Please note we may publish all or part of your response unless you tell us in your answer to the confidentiality question below that you want us to treat your response as confidential.
The Department for Education (DfE) is running a parallel consultation
 on the content of the reformed GCSEs. If you have views on the draft content you should respond to the DfE’s consultation. If you do include in your response to this Ofqual consultation comments that should have been directed to the DfE we may copy these to the DfE unless you state that your response is confidential.
The deadline for responses to this consultation is 17.00 on 3rd September 2013.
How to respond to this consultation

Please respond to the consultation questions using one of these methods.

Complete the online response form at http://comment.ofqual.gov.uk/gcse-reform-june-2013/category/respond/
Email your completed response document to consultations@ofqual.gov.uk – please include the consultation title in the subject line of the email and be clear who is responding and in what capacity.
Post your response to GCSE Reform consultation – June 2013, Ofqual, Spring Place, Coventry Business Park, Herald Avenue, Coventry, CV5 6UB.

Information pages
About you*
Your details:

	Name:
	Mel Jones 

	Position:
	Education Manager 

	Name of organisation or group

(if applicable):


	Historical Association 

	Address:


	59a Kennington Park Rd, 
London

SE11 4JH

	Email:


	melaniej@history.org.uk

	Telephone number:
	(020) 78205988


Would you like us to treat your response as confidential?*
( ) Yes            ( X) No

Are the views expressed on this consultation an official response from the organisation you represent or your personal view?*
( ) Personal views 
( X) Official response from an organisation/group (complete the type of responding organisation)

If you ticked ‘personal views’, are you a … 

( ) Student
( ) Parent/carer

( ) Teacher (but not responding on behalf of a school)

( ) Other (including general public) (please state capacity) _____________________
If you ticked ‘official response from an organisation or group’, please respond accordingly, 

Type of responding organisation*

( ) Awarding organisation for 14−19 general qualifications

( ) Awarding organisation for 14−19 vocational qualifications

( ) Awarding organisation for vocational and/or professional qualifications

( ) Awarding organisation for other kinds of qualifications

( ) School/college (please complete the next question) 

( ) Private training provider
( ) Higher education institute
( ) Employer
( ) Government body/organisation (national and local)
( X) Other representative group/interest group : Subject Association for history. 
School/college type 

( ) Academy and/or free school
( ) Comprehensive
( ) State selective
( ) Independent
( ) Special school
( ) Further education

( ) Sixth form college

( ) None of the above (please state what) __________________________________

Type of representative group/interest group 

( ) Group of awarding organisations

( ) Union
( ) Sector skills council

( ) Academy chain
( ) Employer/business representative group

( ) Equality group

( ) Other voluntary or community group

( X) None of the above: Subject association for history 
Nation*
( X) England
( X) Wales
( X) Scotland
(X ) Northern Ireland
( ) Other EU country (please state which) _______________________

( ) Non-EU country (please state which) ________________________

*Denotes mandatory fields

Consultation questions

Section 1 Scope, purpose and context of the consultation
1. The proposed primary purposes of the reformed GCSEs will be to provide evidence of students’ achievements against demanding and fulfilling content and a strong foundation for further academic and vocational study and for employment. The reformed GCSEs should also provide a basis for schools to be held accountable for the performance of all their students. These proposed purposes are consistent with the purposes set out in the Secretary of State’s letter
. To what extent do you agree with these propositions?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion
2. Do you have any comments to make on these propositions?

The Historical Association welcomes these propositions as reflective of aspirations relating to GCSE although we urge caution concerning GCSEs being used as an accountability measure for schools as this could potentially lead to students being blocked from opting for a GCSE in a particular subject such as history if they are unlikely to achieve according to accountability measures set. Our research suggests this is indeed the case in some schools. 
Section 2 Key design features – tiering 
3. To address concerns that tiering can limit students’ ambitions we propose to apply the principle that qualifications should only be tiered if:
· manageable assessments cannot be designed that would both allow students at the lower end of the ability range to demonstrate their knowledge, skills and understanding in a subject, and that would stretch the most able students; and

· content that would be exclusive to the higher tier can be identified.
To what extent do you agree with this proposition?
(X ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

We have applied this principle on tiering to the following subjects: English language, English literature, mathematics, biology, chemistry, physics, double award science, geography and history. As such:
4. The reformed GCSE in mathematics should be tiered. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

5. The reformed GCSEs in science (biology, chemistry, physics and double award) should be tiered. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

(X ) Don’t know/no opinion

6. The reformed GCSE in English language should be untiered. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

7. The reformed GCSE in English literature should be untiered. To what extent do you agree with this proposition? 

( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

8. The reformed GCSE Geography should be untiered. To what extent do you agree with this proposition?

( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

(X ) Don’t know/no opinion

9. The reformed GCSE History should be untiered. To what extent do you agree with this proposition?
( X) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

10. Where tiering is used, which of the following models − adjacent levels, core and extension, overlapping tiers − would you prefer? Please rank the options in order of your preference (1−3).
( ) Adjacent levels
( ) Core and extension model

( ) Overlapping tiers

Why do you prefer the model you have ranked as 1?
No opinion concerning history as we do not wish to see it become a tiered examination. 
Do you have any additional comments to make on tiering?
History has never been tiered and there seems little reason to alter this arrangement. Geography has offered tiered papers in the past and there is no evidence to suggest that this has done anything to improve results in Geography. Putting a ceiling on achievement in history will be limiting to students. It is preferable to offer all students equality of opportunity to extend themselves as far as they can within the limitations of the examination and the question as well as their own ability. A suitable set of assessment criteria will serve to differentiate the outcome rather than imposing that outcome upon the student before they even begin. Indeed, 67% of respondents to a recent Historical Association survey agreed that history should remain untiered.  
Section 3: Key design features: assessment arrangements

11. The default position should be that the reformed GCSEs are assessed by way of externally set and marked examinations, except where subject content cannot be validly assessed in this way. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( X) Strongly disagree

( ) Don’t know/no opinion

12. Where the final grade is based on externally set and marked exams only, there should be a minimum total exam time (the total time could be divided between different papers). To what extent do you agree with this proposition? See page 37.
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

(X ) Don’t know/no opinion
13. The proposal is for a minimum total exam time of 3.5 hours for subjects where the final grade is based on externally set and marked exams only. That is English language, English literature, mathematics, geography and history. 
Is 3.5 hours …

( ) Too much
( X) About right

( ) Too little
14. For subjects in the first tranche, where there are other forms of assessment in addition to exams (biology, chemistry and physics) there should be a minimum number of hours of exam time (the total exam time could be divided between different papers). To what extent do you agree with this proposition? See page 37.
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion
15. For subjects in the first tranche where there are other forms of assessment undertaken in addition to exams the proposal is for 3 hours as the appropriate minimum amount of exam time. See page 37.
Is 3 hours …
( X) Too much

( ) About right
( ) Too little
16. Reformed GCSEs will be linear; with all exams taken at the end of the course (non-exam assessments may be completed at different times). To what extent do you agree with this proposition?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion
17. All reformed GCSEs will include an element of synoptic assessment. To what extent do you agree with this proposition?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

18. Externally set and marked assessments should normally only be taken at one point during the year – in May and June. To what extent do you agree with this proposition?
( ) Strongly agree

( X) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

19. An exception should be made to the provision that exams should only be taken in May and June, so that students may re-sit mathematics and English language in November. To what extent do you agree with this proposition?

( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

20. November re-sits should be restricted to students in Year 12 and above. To what extent do you agree with this proposition?
( ) Strongly agree

( X) Agree

() Disagree

( ) Strongly disagree

( ) Don’t know/no opinion
Whilst we agree with this, it should be taken into account that regardless of criteria published and assessment models, schools will still operate curricula according to their own needs. This is especially true of academies. Historical Association survey evidence shows that there are still a number of schools operating alternative models relating to GCSE, such as GCSE in a year or over 3 years, or over 2 years with examination in year 10. If the desired effect is to ensure that schools operate a 2 year programme starting in year 10 and ending in year 11 then this should be made explicit in order to avoid a situation in which some students who are made to enter the examination in year 10 are then disadvantaged by not being able to re-sit for well over a year after they first took the examination. 
21. In the reformed GCSEs in English literature, geography and history we propose 5 per cent of the marks should be allocated to spelling, punctuation and grammar, as for current GCSEs in these subjects. To what extent do you agree with these propositions?
( ) Strongly agree

( X) Agree

( X) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

22. In the reformed GCSEs in English language, 20 per cent of the marks should be allocated to spelling, punctuation and grammar. To what extent do you agree with this proposition?

( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

23. If marks are to be allocated for spelling, punctuation and grammar in English literature, geography and history, are 5 per cent of the marks the right amount? And in English language are 20 per cent of the marks for spelling, punctuation and grammar the right amount? Please indicate by ticking one column per row.
	
	Too much
	About right
	Too little

	English literature  5% is
	
	
	

	Geography 5% is
	
	
	

	History 5% is 
	
	X (certainly should not be any higher)
	

	English language  20% is
	
	
	


24. Do you have any comments on the proposed assessment arrangements for the reformed GCSEs?
The Historical Association would like to pay particular attention to our response to question 12 of this consultation.  It is unfortunate that there seems to be a level of misunderstanding between what has been published and what Ofqual have said in other reports. In the recent Ofqual report on controlled assessment, independent study through the controlled assessment in history was praised and given merit: “There appears to be consensus that non-exam assessment in history enables students to develop valuable research and planning skills that could not be assessed in an exam.” The report goes on to state that the current history GCSE provides students with the historical enquiry skills they need for further study, yet there seems to be very little appetite in these proposals for history to include such an element of assessed guided/structured study. Indeed the documentation accompanying this consultation indicates that while this kind of study may provide desirable effects, it is “difficult to assess it reliably.”  Simply providing an assessment conundrum is not a reason to remove such a vital element of the development from student to historian. The Historical Association argues (see later in this response) that this kind of guided study is an essential part of the development of the historian and that without the retention of such an element, all of the good work that is being undertaken at key stage 3 will be lost, and that in effect, progression to this type of work at A-Level will become more difficult. It is the job of the examination boards to provide a suitable solution to this issue, especially given that the idea of an un-assessed independent investigation mooted by the Department for Education proposals is completely unworkable and makes a nonsense of the whole issue. 
Section 4: Key design features: reporting student performance

25. Student performance in the reformed GCSEs should be reported using grades (rather than marks, scaled scores or percentile scores). To what extent do you agree with this proposition?
( ) Strongly agree

( X) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

26. If grades were not used, which of the alternatives would you prefer?
( ) Marks

( ) Scaled scores
( ) Percentile scores
( ) Other
27. Grades could be used alongside marks, scaled scores or percentile scores. Would you like to see grades and more granularity of reporting as well?
( ) Grades alone

(X ) Grades with marks

( ) Grades with scaled scores

( ) Grades with percentile scores

( ) Other combination of approaches
( ) Don’t know/no opinion

28. Eight grades would allow for sufficient differentiation of performance between students. To what extent do you agree with this proposition?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

29. The number of grades at the higher and middle performance range should be increased to allow for greater differentiation. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

(X ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

30. The number of grades at the lower end of the performance range should be reduced. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( X) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

31. Grades should be described using a new system to differentiate them from current GCSEs. To what extent do you agree with this proposition?

( ) Strongly agree

( ) Agree

( ) Disagree

(X ) Strongly disagree

( ) Don’t know/no opinion

32. Grades should be described using numbers. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

() Strongly disagree

(X ) Don’t know/no opinion

33. If grades are described using numbers, the highest numbered grade should signify the highest level of achievement. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

34. What information would students and users of qualifications find valuable in addition to the overall grade about students’ performance? 
It would be useful for students, teachers and users of qualifications to have information relating to the marks achieved and information relating to grade boundaries so that they can ascertain where within the boundary the student sits. It may also be useful to gain information relating to strengths and weaknesses relating to particular papers. This may help students and users of qualifications to inform their choices, as well as guiding areas for concentration in future study of the subject at A-Level. In the absence of the information provided by outcomes of AS levels, greater information relating to outcomes at GCSE will be useful for both employers and HE providers. Information relating to student performance on independent study elements at GCSE could also be a vital tool for differentiating between students of similar grades. 
35. How would any additional information about students’ performance be used by students and users of qualifications?  
See above. It could be used to differentiate performance where competition for places is an issue and it can be used to make more informed choices about further study and areas to concentrate on for teachers. It could potentially be the ultimate tool in assessment for learning. Greater transparency of information relating to student performance for all can only be helpful. Instead of relying upon generalised examiners reports, teachers can gain more personalised information about the performance of each student to help them improve and achieve their potential, while students can use the information to help them identify their strengths and weaknesses, improve and make the right choices.  __________________________________________________________________________________________________________________________

36. If more detailed information about student performance in a subject was to be provided, it would result in significantly more assessment and higher costs. Would these greater resource implications be justified?
( X) Yes
( ) No
37. Do you have any other comments about reporting student performance? 
While greater transparency is desirable, this should not be used as a tool for denying further opportunity to some. 
Section 5: Full and short course GCSEs
38. The time it will typically take a student to complete a course of study for one of the reformed GCSEs should be the same as or similar to the time required for one of the current GCSEs (double award science will be the same as or similar to two current GCSEs). This means, as is the case with current GCSEs, that students would normally study reformed GCSEs over two years. To what extent do you agree with this proposition? 
( ) Strongly agree

( X) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

39. Awarding organisations should be able to offer stand-alone short courses of the reformed GCSEs which will not contribute to a full GCSE. To what extent do you agree with this proposition?
( ) Strongly agree

() Agree

( ) Disagree

( ) Strongly disagree

(X ) Don’t know/no opinion

Section 6: Regulating the reformed GCSEs
40. Awarding organisations will be required to use and assess the subject content requirements as set out by the Department for Education in the development of reformed GCSEs (for those subjects for which the Department for Education consults on and publishes subject content requirements). To what extent do you agree with this proposition?

( X) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

41. Exam boards should be required to develop assessment strategies for their reformed GCSEs. To what extent do you agree with this proposition?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion
42. Exam boards should be required to review systematically the effectiveness of their assessments for each of their reformed GCSEs. To what extent do you agree with this proposition?
(X ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

43. The Apprenticeships, Skills, Children and Learning Act 2009, requires us to consult before we impose an accreditation requirement on exam boards. Do you agree that the reformed GCSEs should be subject to an accreditation requirement, that is, that they must be checked by Ofqual before they can be made available?
(X ) Yes
( ) No
44. Do you have any other comments on the regulation of the reformed GCSEs?  
While the Historical Association supports the requirement for examination boards to follow subject criteria, and we are broadly supportive of the proposed criteria issued by the Department for Education, we have responded to their consultation concerning subject content criteria and have raised a number of issues regarding the need for greater clarity over content and assessment.  ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Section 7: Subject-specific features of the reformed GCSEs

45. Please indicate whether you have read the Department for Education’s subject content consultation document and associated documentation by ticking one box per row:
	Subject 
	I have read the DfE subject content
	I have not read the DfE subject content

	English language
	
	X

	English literature
	
	X

	Mathematics
	
	X

	Sciences (biology, chemistry, physics and double award science)
	
	X

	Geography
	X
	

	History
	X
	


Please note, we are not consulting at this time on reformed GCSEs in modern foreign languages or ancient languages, although the DfE is consulting on the content for these subjects.
English language

46. The Department for Education’s draft English language content includes a spoken language assessment which cannot be assessed by an external written exam. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

(X ) Don’t know/no opinion

47. The outcome of the spoken language assessment should be reported separately on the certificate, and not form part of the overall grade. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( X) Strongly disagree

( ) Don’t know/no opinion

48. Some disabled students may be granted an exemption from the spoken language assessment because of their disability, for example, deaf or hearing impaired students. Should this exemption be shown on the certificate or should the certificate just include the grade from the exams?

(X ) Exemption reported on certificate

( ) Exemption not reported on the certificate

49. Do you have any comments – other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation – about the proposed design requirements for the reformed GCSEs in English language?
__None__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
English literature

50. The Department for Education’s draft English literature content can be assessed by externally assessed written exams only. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

51. Do you have any comments – other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation – about the proposed design requirements for the reformed GCSE in English literature?
____None________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Mathematics

52. The Department for Education’s draft mathematics content can all be assessed by externally assessed written exams only. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

53. Do you have any comments, other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation, about the proposed design requirements for the reformed GCSEs in mathematics?
________None ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
The sciences (biology, chemistry, physics and double award science)
54. The Department for Education’s draft content for science GCSEs includes practical elements. These practical elements cannot be assessed only by an external written exam. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

55. The practical science element should be assessed by teachers in accordance with exam board requirements. To what extent do you agree with this proposition?
( ) Strongly agree

(X ) Agree

( ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

56. The practical science assessment element should contribute 10 per cent to the student’s overall marks for the GCSE science qualifications. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( ) Strongly disagree

( X) Don’t know/no opinion

57. Do you have any comments, other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation, about the proposed design requirements for the reformed GCSEs in sciences?
____None________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Geography

58. The Department for Education’s draft geography GCSE content includes a fieldwork element. The outcomes in the draft content can all be assessed by an external written exam only. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

(X ) Disagree

( ) Strongly disagree

( ) Don’t know/no opinion

59. Do you have any comments – other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation – about the proposed design requirements for the reformed GCSEs in geography?
Geography will retain a fieldwork element relating to 2 sites outside of the school grounds. In order for this to be carried out effectively and in an engaging manner, an investigation of a particular site is appropriate. This kind of investigation most readily lends itself to some kind of structured/guided study rather than a written examination which will make for generic and limited fieldwork. 
History

60. The Department for Education’s draft history GCSE content can all be assessed by external written exam only. To what extent do you agree with this proposition?
( ) Strongly agree

( ) Agree

( ) Disagree

( X) Strongly disagree

( ) Don’t know/no opinion

61. Do you have any comments – other than about the detailed syllabus, which is being dealt with through the Department for Education’s consultation – about the proposed design requirements for the reformed GCSEs in history?
Students should, without a doubt, be given the opportunity to undertake guided study into a historical issue, event, personality or process. This is an unquestionable element of the progress from history student to historian and the development of this element of historical understanding is as important as developing knowledge itself and must form an assessed element of any history GCSE course.  

When asked about the scope for progression within the subject proposals provided by the DfE, respondents to a recent Historical Association survey left comments such as “The independent element is an issue. Can students cope with it at Key Stage 5 if they have not done it at Key Stage 4?” and “If this is all assessed through external examination it may not facilitate the development of independent research skills necessary to pursue the discipline further.” Many Key Stage 3 students will experience some form of guided/ independent study or project work; in Key Stage 5 independent study is stipulated; in most history degree courses students are required to undertake such study. Taking it away from Key Stage 4 will break the chain of development. 

A study of the historic environment requires guided or structured research which lends itself to controlled assessment or course work. This also seems rather at odds with geography which looks set to retain an independent fieldwork element, albeit externally assessed.

In point 5.7 of the explanatory documentation to accompany the subject content criteria issued by the DfE, it is noted that students will be required to carry out an independent study resulting in an extended essay that will not be assessed. This is a naïve and unsatisfactory solution that will create unnecessary discontent amongst teachers, students and parents. There is little or no point in pursuing this. By indicating a level of independent study that will not be assessed, key messages pertaining to the perceived importance of the independent study are already being given. In a packed and hard pressed curriculum, neither teachers nor students will invest time in it unless there is the assessment impetus to do so. Simply stipulating an independent study without the backing of assessment makes a mockery of the entire question of independent study in history and will do nothing to solve the problem or differences of opinion that seem to surround this aspect. The Ofqual position on the matter further muddies the water and suggests that Ofqual sees an independent study in history as desirable, but are prepared to drop it simply because it is difficult to assess. This is wholly unsatisfactory; the independent study must be retained and a suitable assessment solution found. 
It should also be remembered that without an assessed guided/independent study, some of the subject aims identified in the DfE consultation are difficult to achieve, thus undermining the whole qualification and its assessment.  It will be difficult to frame valid historical questions, or to study the local historic environment in the context of museums and sites, or to master the skill of independent learning through research and analysis through written examinations alone. 

The inclusion of a non-assessed independent study in history as suggested by the DfE and seemingly supported by Ofqual could be interpreted as implying that the reformed GCSE criteria are not fit for purpose. The Historical Association appreciates the complex issues that have arisen in the past in assessing  coursework and controlled assessment in some contexts, but if the problem lies with the assessment rather than with the idea of an guided or structured independent study itself, as is implied by point 5.7 of the DfE consultation document, then surely the most obvious solution would be to develop a guided/structured study that could be externally assessed without becoming too generic: obviously something along these lines will need to be developed  for the geography fieldwork element. It is the job of the examination boards to provide a cost effective solution to this challenge. Point 5.7, in addition to the Ofqual controlled assessment review, clearly states a need for such a study, and the indication is that this is a worthwhile element in developing independent history learners.  Yet by refusing to assess it, it seems to be implied that there is a lack of willingness to fund its assessment or to find cost-effective solutions using external examiners. This makes for an unhappy arrangement. 

These problems associated with monitoring the guidance or assistance that candidates receive are not sufficient to justify abandoning the assessment and merit of such an important aspect of the subject as a whole, especially when it is so significant within higher level study, and builds skills and attitudes to research and problem-solving that are so important within the workplace.  We urge in very strong terms the need to retain some form of assessed structured/guided independent study and the need for examination boards to think creatively about a rigorous yet cost effective solution to this issue. If this inequality between the subjects persists, the result could impact negatively on the uptake of history at GCSE. 

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Section 8: Equality impact assessment

62. We have identified a number of ways the proposed requirements for the reformed GCSEs may impact (positively or negatively) on persons who share a protected characteristic. Are there any other potential impacts we have not identified?

( ) Yes
( X) No
If so, what are they?  
_Having read annex 2 with interest, the Historical Association reiterates the potential issues relating to gender, ethnic background and ability raised by the document. It is important to add that these impacts are also related to the content as well as the assessment and while equality of opportunity is the desirable goal in terms of structure and assessment, it should be noted that inequalities relating to content will also affect uptake and outcomes. _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

63. Are there any additional steps we could take to mitigate any negative impact on persons who share a protected characteristic resulting from these proposals?
(X ) Yes
( ) No
Please comment on the additional steps we could take to mitigate negative impacts.  __________________________________________________________________Regular review and intervention strategies. __________________________________________________________________________________________________________________________________________________________________________________________

64. Taking into the account the purpose of qualifications, could the proposed design of the reformed GCSEs be changed to better advance equality of opportunity between persons who share a protected characteristic and those who do not?

( ) Yes
( X) No
If so, what changes to the design of the reformed GCSEs would you suggest to better advance equality of opportunity? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

65. Have you any other comments on the impacts of the proposals on persons who share a protected characteristic?

________None ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Contact

Would you be happy for us to contact you again in relation to this consultation response? (X ) Yes            ( ) No

Email address of key contact person to whom we may speak with about your response to this consultation* ____melaniej@history.org.uk ____________________________________________

Additional information

How did you find out about this consultation?

( ) Ofqual’s newsletters or other communications

( ) From Ofqual’s website

( X) Media/press
( ) Via internet search

( ) Via another organisation (please state which) ___________________

( ) Other (please state how) ___________________________________

We want to write clearly, directly and put the reader first. Overall, do you think we have got this right in this document?
(X ) Yes
( ) No
Do you have any comments or suggestions about the style of writing? ______________________________________________________________________None ___________________________________________________________________________________________________________________________________
We wish to make our publications widely accessible. Please contact us if you have any specific accessibility requirements.

First published by the Office of Qualifications and Examinations Regulation in 2013
© Crown copyright 2013
You may re-use this publication (not including logos) free of charge in any format or medium, under the terms of the Open Government Licence. To view this licence, visit The National Archives; or write to the Information Policy Team, The National Archives, Kew, Richmond, Surrey, TW9 4DU; or email: psi@nationalarchives.gsi.gov.uk
This publication is also available on our website at www.ofqual.gov.uk
Any enquiries regarding this publication should be sent to us at:

Office of Qualifications and Examinations Regulation

Spring Place
2nd Floor

Coventry Business Park
Glendinning House

Herald Avenue
6 Murray Street

Coventry CV5 6UB
Belfast BT1 6DN

Telephone
0300 303 3344


Textphone
0300 303 3345

Helpline
0300 303 3346 

� � HYPERLINK "https://www.gov.uk/government/consultations/gcse-subject-content-and-assessment-objectives" �https://www.gov.uk/government/consultations/gcse-subject-content-and-assessment-objectives�


� � HYPERLINK "http://www.ofqual.gov.uk/files/2013-02-07-letter-from-michael-gove-reform-of-ks4-qualifications.pdf" �www.ofqual.gov.uk/files/2013-02-07-letter-from-michael-gove-reform-of-ks4-qualifications.pdf�
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